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Introduction

Background

The early years are crucial to the future of young people as the knowledge, skills, understandings and
values students develop in their first years of schooling provide a solid foundation for lifelong learning.

The Department of Education is committed to the early literacy, numeracy, physical and social development
of all students. The monitoring of all kindergarten students is seen as essential to identify those who are
at risk of not achieving expected developmental outcomes.

The Kindergarten Development Check was originally developed for Tasmanian Government Schools in
1994 as a screen to assist in the early identification of Kindergarten students not achieving expected
developmental outcomes. It was revised in 1999, republished in 2000 and reviewed in 2002 and 2007, in
light of curriculum changes.

The materials in the Kindergarten Development Check have been developed to help teachers to clearly
understand the intended meaning of each marker and to build the monitoring process for the Kindergarten
Development Check into their Kindergarten program in the most natural way possible.The Kindergarten
Development Check markers add a more specific lens through which teachers can observe children’s
development to ensure that progress is occurring in an age-appropriate way.

Linking the Kindergarten Development Check to the Tasmanian Curriculum has been done in conjunction
with Early Childhood teachers. As a result it was decided to rename the markers to fit better within the
Tasmanian Curriculum.The markers are aligned under the areas of Thinking and Problem Solving, Literacy
and Numeracy,and Health and wellbeing. Activities that will enable children to develop and practise these
skills and demonstrate their competence are outlined.

The original 56 Kindergarten Development Check markers are a valuable resource and should continue
to be used by all Kindergarten teachers to inform their planning and assist, through observation, the
early identification of students who are at risk of not achieving expected developmental outcomes (see
Appendix ).

Following the review in 2007, a set of markers were selected. The 21 markers Kindergarten students are
to be assessed against:

* have the highest predictive value in relation to learning and educational success
* are the most relevant future predictors of literacy and numeracy and ongoing learning
* will assist consistency of identification of students not achieving developmental outcomes

* will ensure data input is more manageable and efficient.

Early identification will assist in:
 formalising intervention processes within schools and across the Learning Services

* longitudinal tracking of students, and in particular, transient students at the school, Learning Services
and system level

 providing entry level data for the continuous student record.



Who Is to Be Assessed?

Every Kindergarten student is to be assessed against the markers. Students with identified special needs
should be assessed in areas where they can effectively participate.

How to Assess

Development against the markers should be monitored as part of the integrated Kindergarten program.
A teacher will use his/her professional judgement to indicate whether a student has demonstrated
development of the core marker. Teachers also have the flexibility to write comments that offer
additional information.

Students should be marked with either a ‘Yes’ or ‘No’ depending on whether or not they have
mastered that particular marker. Students identified with special and/or additional needs should be
assessed in areas where they can effectively participate. The notation ‘Excluded’ should only be
used to indicate where a particular student with special and/or additional needs has not
been assessed against a particular marker.

Where a student has not been assessed because he/she has left, was a late enrolment or is on extended
leave, the notation ‘Late enrolment/Left/Long Absence’ can be used.

Standard for Predicts and understands: What do you think will happen next? What will happen if?

Late Enrolment, Left, or

Yes No Excluded Long Absence

Yes OV

Every marker for every student must have an assessment against it.

Please be aware that the markers EL1 (Talks fluently without stuttering) and EL2 (Uses normal voice
and pitch), for all students, should be assessed early in the year and preferably before Easter. Students
who do not achieve a YES against these indicators must be referred immediately, with parental
consent, to a Speech Pathologist who can be contacted through the Learning Services Office.

Critical Dates

The first check should be entered into SARIS by the middle of May.

The second check should be entered into SARIS by the middle of October.
(Each year EPS will advise schools of the exact dates.)

Supporting Students Identified At Risk of Not Achieving One or More of the
Markers

Any student assessed with a NO against any of the markers at the first check will automatically be
identified as being at risk of not achieving expected developmental outcomes.

Teachers should notify parents and develop intervention programs to cater for the individual needs of
identified students (utilising specific support where necessary). These programs should document the
details of intervention strategies, expected outcomes, management details and dates for review. The
intervention program should be implemented as soon as possible.

Following years teachers should continue with intervention program implementation for students
assessed with a NO against any of the markers at the second check. Schools, in consultation with
their Learning Service, should ensure that appropriate support and resources are available for these
students.



Support Personnel:

For additional support please contact:

Principal Educational Review Officer - KDC
Educational Performance Services

2nd floor, 99 Bathurst St, Hobart 7000
Phone: 6233 7066

Fax: 6233 7299



Below are the 2| markers aligned with the Tasmanian Curriculum Framework. They have been
colour coordinated according to subject area.

Each marker was previously defined and explained in relation to the areas of: Gross Motor Skills; Fine
Motor Skills; Personal and Social Behaviour; Listening, Speaking and Understanding; and Cognitive

Development (see Original KDC Developmental Outcome and Marker Number).

Activities to provide an opportunity to observe each marker and subject area are also listed. This
provides a focus for teaching and learning and a means of selecting content that is significant. In the
context of the curriculum framework, Kindergarten teachers design programs that meet the needs of
their particular group of children.

Note that some markers cover more than one subject area and/or outcome.

Marker Number

Subject Area(s) and

Standard Statement

Performance

Original KDC
Developmental

Outcome(s) Guidelines Outcome & Marker
Number

Understands how to The importance of Cognitive

use simple strategies being open to new Development
Predicts and that assist in organising possibilities and
understands, e.g. what thoughts, and how perceptions pertaining (C12)
do you think will to modify their own to the ideas of self and
happen next? actions in the light of others.
What will happen if? reflection.

Understands that Understand how

observation and inquiry | to consider new

can be used to guide possibilities and create

actions and solve new solutions.

problems in deliberate

ways.

Understands that Understand how to Listening, Speaking

observation and pose and define a and Understanding
Asks questions, inquiry can be used to problem, clarify the
(productive mode), e.g. guide action and solve issues involved and (LSUé)
Who!? What's that for? problems in deliberate select and monitor the
When? Why!? How? ways. most effective process

to use.
Literacy Understands some Participate in making

of the ways that
communication works
and how non-verbal,
spoken, written and
visual forms carry
messages.

meaning of texts.




Original KDC

Subject Area(s) and Performance Developmental
Marker Number lOut:come((s)) Standard Statement Guidelines Outcomep& Marker
Number
Understands how to Understand in what Cognitive
use simple strategies ways experiences, Development
Draws a person with that assist in organising emotions, beliefs and
a head (including 2 or thoughts, and how cultural perspectives (cin
3 facial features), arms to modify their own affect thinking and
and legs actions in the light of create differences
reflection. between self and others.
Numeracy Understands that Understand space by
mathematical language visualising, drawing,
and ideas can be used viewing, making models,
to describe situations scaling, rotating,
encountered through reflecting, translating.
play and interaction
with the environment.
Health and Understands that their Develop and apply
wellbeing actions affect their own movement skills in a
wellbeing and that of range of environments.
significant others.
Understand how to Understand how to Listening,
use simple strategies think about, describe Speaking and
Responds to questions, that assist in organising and improve own Understanding
(receptive mode), e.g. thoughts, and how thinking and learning.
Who!, What'’s that to modify their own (LSU5)
for?, Where! actions in the light of
reflection.
Literacy Understands some Participate in making

of the ways that
communication works
and how non-verbal,
spoken, written and
visual forms carry
messages.

meaning of texts.




Literacy and Numeracy

Marker Number

Subject Area(s) and

Standard Statement

Performance Guidelines

Original KDC
Developmental

Outcome(s) Outcome & Marker
Number
ELI Literacy Understands some Participate in making Speech and
of the ways that meaning of texts. Language
Talks fluently without communication works
stuttering and how non-verbal, (Lsul)
spoken, written and
visual forms carry
messages.
EL?2 Literacy Understands some Participate in making Speech and
of the ways that meaning of texts. Language
Uses normal voice and communication works
pitch and how non-verbal, (Lsu2)
spoken, written and
visual forms carry
messages.
EL3 Literacy Understands some Participate in making Cognitive
of the ways that meaning of texts. Development
Recognises first name communication works
in print and how non-verbal, (C4)
spoken, written and
visual forms carry
messages.
EL4 Literacy Understands some Participate in making Listening,
. of the ways that meaning of texts. Speaking and
Speaks in a mahner communication works Understanding
that can be easily and how non-verbal,
understood by adults spoken, written and (LsuU9)
visual forms carry
messages.
ELS Literacy Understands some Participate in making Listening,

Recounts a personal
experience in logical
sequence

of the ways that
communication works
and how non-verbal,
spoken, written and
visual forms carry
messages.

meaning of texts.

Speaking and
Understanding

(LSUI13)




Literacy and Numeracy

Marker Number

Subject Area(s) and

Standard Statement

Performance

Original KDC
Developmental

Outcome(s) Guidelines Outcome & Marker
Number
MNI Numeracy Understands that Understand number Cognitive
mathematical language by counting, ordering, Development
Counts to 5 with |:1 and ideas can be used estimating, calculating,
correspondence to describe situations and relating whole or (C3)
encountered through part quantities.
play and interaction
with the environment.
M N 2 Numeracy Understands that Understands space Cognitive
mathematical language by visualising, drawing, Development
Can copy and continue and ideas can be used viewing, making models,
a pattern using two to describe situations scaling, rotating, (C6)
items. encountered through reflecting, translating.
play and interaction
with the environment.
MN3 Numeracy Understands that Understands space Cognitive

Can complete an 8-12
piece jigsaw puzzle.

mathematical language
and ideas can be used
to describe situations
encountered through
play and interaction
with the environment.

by visualising, drawing,
viewing, making models,
scaling, rotating,
reflecting, translating.

Development

(€7)




Health and wellbeing

Original KDC

Subject Area(s) and Performance Developmental
Marker Number lOut:come((s)) Standard Statement Guidelines Outcomep& Marker
Number
HWI Building and Understands that they Have the personal Personal and
maintaining have characteristics, qualities, skills and Social Behaviour
Engages in imaginative identity and strengths, talents, understandings required

play

relationships

interests and
preferences and relates
to others in socially
functioning ways.

to communicate
appropriately and
effectively in a range of
contexts.

(PS3)

HW?2

Separates comfortably
from parent/carer

Building and
maintaining
identity and
relationships

Understands that they
have characteristics,
strengths, talents,
interests and
preferences and relates
to others in socially
functioning ways.

Develop a realistic,
optimistic and
empowering sense of
self.

Personal and
Social Behaviour

(PS10)

HW3 Health and Understands that their Develop and apply Gross Motor
wellbeing actions affect their own movement skills in a
Gross Motor wellbeing and that of range of environments. (GMI-13)
(all 13 original markers) significant others.
HW4 Health and Understands that their Develop and apply Fine Motor
wellbeing actions affect their own movement skills in a
Constructs a model wellbeing and that of range of environments. (FMI)
with 4_8 interlocking signiﬂcant others.
pieces using, for
example, Duplo or Lego
HWS5 Health and Understands that their Develop and apply Fine Motor
wellbeing actions affect their own movement skills in a
Copies a cross within wellbeing and that of range of environments. (FMé)
a circle significant others.
Numeracy Understands that Understand space by
mathematical language visualising, drawing,
and ideas can be used viewing, making models,
to describe situations scaling, rotating,
encountered through reflecting, translating.
play and interaction
with the environment.
HWé6 Health and Understands that their Understand the growth, | Personal and
wellbeing actions affect their own development and care Social Behaviour

Is independent in their
toilet routine

wellbeing and that of
significant others.

of the body.

(PSUI)

HW7

Sustains attention to
complete a variety of
tasks

Creating and
pursuing goals

Understands how to
set and achieve a simple
goal within an individual
or group activity and
describes some of the
steps involved.

Understand their own
learning styles and
preferences, how to
use this knowledge to
improve learning and how|
to maximise possibilities
for lifelong learning.

Cognitive
Development

(C10)

HW38

Understands most
classroom instructions
(at least 3 stage
instructions)

Building and
maintaining
identity and
relationships

Understands that they
have characteristics,
strengths, talents,
interests and
preferences and relates
to others in socially
functioning ways.

Have the personal
qualities, skills and
understanding required
to communicate
appropriately and
effectively in a range of
contexts.

Listening,
Speaking and
Understanding

(LSU7)

HW9

Increasingly cooperates
with other students in
extended play situations

Building and
maintaining
identity and
relationships

Understands that they
have characteristics,
strengths, talents,
interests and
preferences and relates
to others in socially
functioning ways.

Establish and maintain
healthy and rewarding
relationships and
manages those that are
not.

Personal and
Social Behaviour

(PST)
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Activities for Developing the Thinking and Problem Solving Markers

Developing student’s thinking and problem solving skills is strongly supported. This is part of
everything students do. As they progress through school, students become confident thinkers and
communicators.

That is, the child has some knowledge of past, present, future and causality, and is able to come to some
conclusion — e.g.:‘What do you think will happen next?’, “‘What would happen if?’

Conclusions need not be accurate but they should demonstrate an increased ability to reason.

Competence in this area requires a reasonable knowledge of the world, of people and their motives and
of cause and effect. If successful, the child has mastered some complex skills.

Opportunities to support the development of this marker include:

* Cooking

* Science — growing things

* Technology challenges

* Sand and water play

* Oral cloze activities

* Prediction from visual texts

* Predicting outcomes from stories, etc.

* Observation and discussion of everyday, sequential activity such as building and road works
* Pausing when reading poems or stories for children to complete the sentence

* Discussing pictures with individuals or small groups.

That is, the child asks questions as an expression of their curiosity or in an attempt to gain more
information.

That is, the child draws a recognisable person including two or three facial features. At this stage of
development the body may not be represented in their drawings.

Drawings at this stage are an indication of conceptual development, showing evidence of some mastery
of symbol systems and the developing ability to make inferences, e.g. the child may know and name all
body parts with accuracy, but their drawings may not show evidence of the transfer of this knowledge
to visual representation. The parts of the body that are drawn are generally those that are more
significant to the child at the time and are given emphasis according to importance.

Note: It is strongly recommended that this marker be evidenced through continuing observation of
the child’s drawings and paintings and is not approached as a ‘Draw a Man’ test.

 Sing, songs and rhymes, e.g. Heads, shoulders, knees and toes, Simon Says.

9



* Liaise with PE teacher who may be able to assist with activities.

* Provide many opportunities to draw, paint, paste etc.

TH4: Responds to questions, e.g. Who?, What’s that for?, Where?
(Receptive language)

That is, the child verbally answers a question posed by a familiar adult, e.g. ‘Who brought you to school
today?’

Other Activities to Develop Thinking and Problem Solving Competencies

Listens to stories read and told and demonstrates understanding when questioned

That is, the child is able to listen to stories read or told that are appropriate to age and interest levels.
The story may need to be centred around an area that engages the child and relates to prior knowledge
if true indication of attention and involvement is to be gained. The child can respond to simple questions
about the text immediately after hearing it.




Activities for Developing the Literacy and Numeracy Markers

English—literacy teaching develops students’ capacity to speak, listen, read, view and write with purpose,
effect and confidence.

The English—literacy curriculum places value on the power of the imagination and literary expression.
Teachers present students with opportunities to appreciate texts and use language for imaginative and
critical purposes.

ELI: Talks fluently without stuttering

That is, the child talks without long pauses, marked hesitations or repetition of sounds in words. It may
be considered normal if the child repeats whole words or phrases, or pauses before speaking to consider
how to formulate a message.

However, it is important to watch for children who appear unusually tense while doing this and/or who
prolong one sound, e.g.‘M--y ccccccat can come to K------- inder:

EL2: Uses normal voice and pitch

That is, the child’s voice is not consistently husky or croaky. Huskiness or croakiness could indicate voice
strain or the presence of vocal nodules, particularly in children who persist in shouting or making unusual
vocal noises. Some children speak as if they have a chronic cold, in a rather muffled way. Referral to a
speech and language pathologist or a doctor should not be delayed if this persists.

EL3:  Recognises first name in print

That is, the child has some understanding of symbol systems and of the cultural and social importance
of ‘naming’. The cognitive processes involved are visual memory, placing things in categories and the
realisation that meaning can be made from the letters and other symbols.

This also provides evidence of social development, i.e. development of the personal capability.

Children need opportunities to engage in purposeful activities that involve using names,symbols in drawing
and recognising print in the environment.

Role Play
Involvement in play and role play, name cards, birthday charts, labelling activities, rosters, taking turns.

* Model name writing on children’s work, children trace and copy name.
* Use name cards for organising children, playing games, lockers.

» Set up rosters for feeding pets, helpers.

* Create birthday charts.

* Label children’s finished work or make signs for work on display.

EL4:  Speaks in a manner that can be easily understood by adults

That is, the child’s language is mature enough and sufficiently clear for adults outside the immediate
family circle to easily understand what is being said.




ELS: Recounts a personal experience in logical sequence

That is, the child can now tell a complete version in logical sequence of something he/she has seen or
experienced.

News telling
Where a child is asked to relate a sequence of events without prompting.

Giving an explanation
Ask children to give an explanation about what happened?

The study of mathematics—numeracy enables all learners to become active, lifelong learners with a
greater capacity for problem-solving, inquiry, data analysis, critical thinking and enjoyment. The study of
mathematics—numeracy also builds an appreciation of the powerful ways in which mathematical ideas can
be used to investigate key concepts of pattern, order, generality and uncertainty.

MNI: Counts to 5 with I:1 correspondence

That is, the child demonstrates the ability to count objects sequentially one at a time. The child will touch
each object as they say the number.

Buzz game

Children stand in a circle. The first child begins by saying ‘0’. The next child says ‘I’, and so on until the
chosen number is reached and that person says ‘buzz’ and sits down. Continue until there is one child
left standing.

Counting rhymes and songs
For example [, 2, 3, 4, 5, once | caught fish alive; |, 2, buckle my shoe; This old man, etc.

Other activities
Make use of counting opportunities during normal activities by asking, ‘How many pieces of fruit are there
on the plate?

Number learning centre challenges, board games, etc.
* Counting rhymes, finger plays and songs

* Make use of counting opportunities during normal activities by asking numbers of boys, girls, adults,
toys, fruit brought for morning tea, scones cooked, ‘how many candles to light for birthday cake?’ etc.

* Learning centres, e.g. post box with objects to count and place in slot, sorting and counting objects

* Computer games.

MN2: Can copy and continue a pattern using two items

That is, the child can demonstrate their awareness of what a pattern is by copying and continuing the
pattern using a range of materials.

The activity requires the child to use two items to copy the pattern and repeat it at least three times.




Patterning
Provide a range of materials, e.g. nuts, bottle tops, shells, leaves, plastic teddies, cubes, shapes, seed pods,
pebbles, coloured ice-cream sticks, beads etc. and ask children to create repeated patterns.

* Provide children with a large variety of objects, natural and constructed, e.g. shells, nuts, cones,
paddle pop sticks, plastic lids, beads etc., to continue and create patterns.

* Make cards from which children copy and continue patterns.

MN3: Can complete an 8-12 piece jigsaw

That is, the child will complete an 8—12 piece jigsaw puzzle that is not an insert puzzle. The teacher

needs to use his/her professional judgement to ascertain that the level of difficulty is appropriate for
the child.

Completing an 8—12 piece jigsaw puzzle will demonstrate whether a child has developed spatial
awareness as they match and rotate pieces, and their visual memory as they visually predict the jigsaw
picture and complete it.

* Present opportunities for children to put together all types of inset boards, jigsaw puzzles etc.

Other Activities to Developing Literacy and Numeracy Competencies

Recognises and names four (4) colours

That is, the child can name a colour correctly on a chart or card, object or picture.The child is beginning
to classify and categorise and is using visual cues and memory to label.

Sorting anything and everything
Engage children in sorting objects such as plastic lids, attribute blocks, environmental materials, people
and clothing, into similar categories.

Colour Lotto

This is a game for 2 to 3 players. Each child has a playing board with a number of different colours on it.
An adult or another child has the master cards to match the colours on the individual playing boards.
The game caller identifies the colours on the master cards by name, one at a time. If the child playing
has the colour they cover it with a marker.

Colour stories, songs and rhymes
The Rainbow Song...

I am looking for the red sticks...
Brown Bear Brown Bear...

| went walking ...

Rainbow game

Place coloured hoops around the room. As everyone sings The Rainbow Song, the children move around
the room. When the song is finished the children choose a hoop to stand in. The teacher has his/her
back to the children and names a colour. The children standing in that hoop are then ‘out’ and sit down
or go on to another activity. (Repeat)




Red Sticks game
This song can be used as a chant or as a circle game. Have a whole collection of sticks in the middle of
the circle. A selected child has to collect the correct colour before the song is complete.

For variation use coloured lids, buttons, shapes, socks etc.
I am looking for the red sticks

I am looking for the red sticks, the red sticks, the red sticks,

| am looking for the red sticks, bring them here to me!

Threading and patterning activities using colour
* Provide a range of activities to practise naming colours, e.g. painting activities, collage, sorting
anything and everything,‘l Spy’ colour games, computer games.

* Singing games and songs, e.g. Mary Wore a Red Dress, The Rainbow Song.

* Dismissing/organising children with colour themes, e.g.‘Everyone wearing brown shoes can move to an
activity, matching colour cards to find pairs’, etc.

* Board games such as ‘Snail Pace game’,‘Coloured Lotto’.

» Stories, e.g. Brown Bear, Brown Bear, | Went Walking.

Gives name and age (first name and surname)
That is, the child, on request, can state given name and age. This demonstrates the development of
memory and self concept, and some understanding of the place of self within the family and the ‘world’.

Sequence three pictures using a familiar context
That is, the child can use visual clues to organise a logical sequence of events and can justify their
selection to an adult, e.g. using commercially produced sequence cards, photos etc.

Encourage left to right placement of objects or cards. This activity may need to be observed using
different selections of materials and familiar contexts.

* Use commercial or homemade sequencing cards — begin with two card sets and build up more
complex sets.

* Use oral language activities — refer to Thinking and Problem Solving.

Builds three steps with six cubes after demonstration
That is, the adult completed the demonstration, then the child is able to place three cubes in line, two on
the second level and one on the third forming a stair.

Success on this task shows evidence of the development of sequential memory, visual perception, fine
motor skills and the ability to follow directions.

* Play pairs or memory games.
» Engage children with pattern blocks, jigsaw and shape puzzles.

* Discuss puzzles in picture books where children look at picture and search for specific or hidden
objects, e.g. use the books Each Peach Pear Plum (Ahlberg), | Spy (Marzollo), Animalia (Base).

* Play,‘Can you build what | build?’ Teacher and children take turns to build a model for others to copy.

Repeats orally a sequence of three numbers between | and 10

That is, the child demonstrates auditory sequential memory by repeating a minimum of three numbers.
This skill is necessary for following instructions and directions. Auditory sequencing also demonstrates
concentration on a particular task.

* Include memory processing activities in the program such as songs, rhymes, clapping, patterns,
instructions, etc.




* Play memory games, e.g. place a small number of objects on view for two minutes, remove the
articles and see how many of the children can remember, or replace the articles with one missing for
children to identify.

Uses positional words
That is, the child increasingly uses positional words to describe his/her orientation in space or the position
of objects.

Understands positional words
That is, the child is gaining an understanding of spatial concepts and their positional words — behind,
beside, next to, in front, over. They are able to follow short instructions containing these.

Use of farm animals
Provide plastic farm animals for children to practice following spatial instruction — for example put the
cows behind the fence, put the ducks in the pond, put the sheep between the horses and the geese.

Obstacle Course
Use these examples for instructions — go over the ropes, under the ladder, through the hoops and around the
tree, between the bushes and the shed.

Acting out a story that uses positional words
For example: Bears in the Night (Berenstein), We're Going on a Bear Hunt (Rosen).

Acting out songs that use positional words

For example:

The Bear Went Over the Mountain:

The bear went over the mountain

The bear went over the mountain

The bear went over the mountain

To see what he could see...............

Invent additional verses — e.g. The cow went around the big rocks or the frog swam under the lily pad.

Uses grammatically conventional spoken language, including correct pronouns, third
person and regular past tenses/ plurals

Thatis, the child uses language structures that are accepted as conventional, mostly speaking in sentences
rather than single words or phrases. It is still perfectly acceptable for children at this stage to be making
errors such as “l comed” or “l runned”, where they are actually over generalising in the use of the -ed
endings on words in the past tense. Plurals are often subject to the same type of error, e.g. mouses,
sheeps, mans. This is not a subject of concern. Children will soon recognise the irregularities.

Speech is usually phonetically correct
That is, the child’s speech is easily understood by unfamiliar adults. Errors with ‘s’, use of ‘w’ for r’ and ‘f’
for ‘th’ are quite appropriate for this age group — e.g. wabbit, fink — and should not cause concern.




Note: Most children develop the following sounds correctly by the age shown:

2 years all vowels

3 years — p,b,m,w, h

4 years — t, d, n, k, h, ng and most consonant blends

5 years —f, , sh, ch (the child may still be developing consonant blends which include ‘th’ or ‘r’, e.g. using
bw for br, fw for thr etc.)

Rhyme, verbal absurdities, alteration
Provide time for and encourage children to play with words and sounds, anticipating rhyming words, or
to ‘close’ a sentence. Encourage children to develop and share a repertoire of rhymes and chants.

Can use language to state needs and feelings
That is, the child is able to use language to make requests, to express needs and provide information.
The child should be able to state feelings when asked, but may not spontaneously do so.

Shows beginning awareness of social language conventions (e.g. greetings, please and
thank you and letting others speak)

That is, the child is beginning to understand the need to use language conversations to maintain social
relationships.




Activities for Developing the Health and wellbeing Markers

Health and wellbeing comprises five dimensions of health identified as: physical, social, emotional,
mental and spiritual health. The five dimensions of health overlap and interconnect; general wellbeing is
dependent on continual growth and development in all five dimensions.

HWI: Engages in imaginative play

That is, the child increasingly uses symbols for expressive purposes, e.g. language, drawing/painting, dance,
constructions,and role-play. The child frequently rehearses personal and social situations through dramatic
play and through this symbolic activity, integrates ideas and makes sense of their world.

Children will have had varying experiences in social and cognitive areas prior to school and this will be
reflected in the development of their creative capability.

Teachers need to provide stimulating materials and pose problems and challenges to encourage children
to use their creative ideas.

Imaginative Play
Provide opportunities for free play with a variety of materials indoor and outdoor, e.g. role-play costumes
puppets, shops, garages, hospitals etc., items for the sandpit and for large and small block construction.

HW2: Separates comfortably from parent/carer

That is, the child happily and independently separates from the parent/carer and becomes involved in the
Kindergarten program.

The parent/carer may spend a short time with the child at the beginning of a session but then the child
will happily say ‘good-bye’ to the adult.

* Uses a clock to monitor parent/carer departure times

» Suggest another appropriate adult brings the child to school

HW3: Gross motor skills

Refer to activities on page 23.

HW4: Constructs models with 4-8 pieces using, for example, Duplo or Lego

That is, the child is provided with opportunities to construction pieces such as Duplo or Lego. This will
provide evidence of children’s manipulative and fine motor control.

HWS5: Copies a cross within a circle
That is, the child produces a clear replica of the shapes without having to change hands.

This demonstrates further development of hand-eye coordination, dominance of hand and eye, and visual
memory development, i.e. the ability to discriminate between shapes and objects, motor memory of how
to form shapes, and bilateral coordination. Restricted movement may be indicated if the child rotates the
paper rather than the wrist, elbow and shoulder.




Repeated referral to the model, or the need to trace the model with the finger, may indicate poor visual
memory. The way the child arranges the shapes on the paper will give some clues to their understanding
of directionality, left to right.

The activity requires crossing of the body’s centre line and any mixed dominance may cause the child’s
spatial reference point to change, creating difficulties in activities of this nature.

Copy cats

Work with individual children or small groups. Give each child a turn to draw a shape which the others
copy. The teacher also draws circles and crosses for the children to copy. (Use large pieces of paper with
textas or crayons, or blackboards with chalk).

The copycat activity can be varied by using a variety of media, e.g. sand trays, sand pits, finger paint, chalk
on concrete etc.

Printing

Set up flat surface that can be covered with paint for printing. Have the children use rollers or hands
to cover the surface with paint. Encourage them to experiment using fingers or implements to make
patterns, including circles and crosses. A print is taken of the finished design.

Noughts and crosses
Have children play a game of noughts and crosses.

HWé: Is independent in their toilet routine

That is, the child will indicate the need to use the toilet and do so independently.
Hand washing routines are completed as a matter of course or when the child is reminded or directed.

Generally children are ‘toilet trained’ by age three but environmental or social stresses may result in
temporary regressions. These incidents should be managed with sensitivity. Praise and encouragement
should be given and self-help encouraged. Self-sufficiency should be the result. Hand washing and other
health and safety aspects are covered as part of the Kindergarten program.

HWT7: Sustains attention to complete a variety of tasks

That is, the child will demonstrate an increasing ability to attend to and focus on a variety of tasks within
the program.

Completion of tasks is necessary to develop responsible work habits, essential for successful learning.

* Encourage children to stay on task for gradually extended periods of time.

HWS8: Understands a sequence of classroom instructions

That is, the child’s receptive language is developed to the stage where they can understand and carry
out instructions given by a familiar adult in the school environment. If the child can follow a three-stage
instruction, e.g. ‘Hang up you bag, take your lunch box out and sit on the mat’, then they will be able to
participate more confidently and successfully in classroom activities.




With this marker there is the implication that there is a willingness on the part of the child to carry
out the instruction and teachers should be aware that not following an instruction does not necessarily
indicate an inability to do so.

Simon Says
Play this as a game with three-stage instructions.

Shopping corner activities
Give instructions such as: ‘Please go and buy me a box of Weetbix, some Vegemite and a loaf of bread’

Simple errands
Set up errands with three-stage instructions — e.g. ‘Take the bowl back to the cooking corner, ask Ms X to
wash it and bring it back please.’

Touch game
Have a selection of items placed on the floor. Instruct children to touch three items in order.

HW?9: Increasingly cooperates with other children in extended play situations

That is, the child demonstrates growing self-awareness and is becoming more skilled in social
interaction.

Children usually discover, by observation and trial error, which skills work as they interact with their
peers. Children’s knowledge of appropriate behaviours and their ability to implement them are often
demonstrated by the way they attempt to join a group and the level of their participation.

Other Activities to Developing Health and wellbeing Competencies

Completes everyday tasks independently
That is, the child organises personal belongings appropriately, e.g. unpacks and packs bag.

Some children will have had little encouragement to develop independence prior to beginning school.
Opportunities need to be provided to develop confidence and a sense of responsibility and independence
in this area.Teachers need to be aware not only of what children can do for themselves but also what they
are willing to do for themselves.

The teacher needs to build routines and expectations accordingly.

Regular everyday routines

In the course of a normal day, the teacher will encourage the children to do the following types of activities
without assistance: unpack bags, put on a hat, put away items of clothing and material and equipment, pick
up paintings, etc.

Photo sequence of activities

Take a sequence of three or four photos demonstrating the key steps required to perform an activity
or routine. For example, to demonstrate the procedure for children when they arrive at school, a photo
sequence maybe...

* hang bag on hook
* remove reading book from bag
* place reading book in reading tray

Ask the children to place the photos in order and to perform the sequence of actions.




Social stories

Take a series of photos to make into a book with text about social events and routines in the classroom,
home or community. Social stories may also emphasise appropriate social behaviours and skills such as
friendship, working cooperatively and anger management. Commercially produced pictures and language
communication symbols such as Compic can also be used. Read the stories with the class and discuss the
appropriate behaviours described.

Uses words rather than physical aggression to solve problems
That is, the child increasingly uses developing language skills rather than a physical response to solve
problems.

Children at this stage often use assertiveness, or even aggression, to establish social contact.

* Set up class meetings where problem solving procedures can be put into place in order to create a
safe, secure environment.

* Model the T message, e.g.“l feel sad when you throw the sand because it gets in my eyes and my eyes get
sore.”

» Set up role-playing with the whole class, e.g. people have the right to be respected by others and to
say; “Stop! | don'’t like it when you... because...”

* Involve the children in role-play, drama and puppetry.

Takes turns and shares with others
That is, the child is more likely to take turns and to share in an environment where these behaviours are
valued and expected.

Encouraging children to view themselves as good natured and helpful supports the development of these
activities. Reluctance to share often demonstrates a lack of maturity.

*  W/ith parents to help, put children into different groupings to play games or take part in any indoor/
outdoor activities

Shows concern for others
That is, the child is developing an understanding of how others feel and responds appropriately.

Genetic factors play a part in the patterns of development of temperament and social characteristics.
An environment where preferred behaviours are modelled also has a marked effect. Therefore, desired
behaviours must be observed, discussed, modelled and practiced, before judgements can be made.

Is confident and responds in known situations
That is, the child shows confidence and responds willingly in secure and familiar situations.

A delicate balance often exists between dependence and independence. The teacher encourages
independence by involving children in classroom management and the management of self.

New activities and experiences are added slowly, and support is provided when entering new situations.

Engages in personally challenging tasks for increasing periods of time
That is, the child concentrates and demonstrates engagement in an activity that is personally motivating.

Children’s attention can be extended by providing a program with a balance of familiar activities, repetition,
novelty and challenge.

When motivation is strong for a task, the child will appear to have a longer attention span. For this reason
we can best determine the child’s attention span through observation over a period of time in which the
child is involved in a wide variety of tasks.
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Demonstrates cooperation with adult directions

That is, the child readily undertakes a direction given by familiar adults. This cooperation may include
involvement in large group activities, undertaking a specific individual task or working within a small
group.

* Have children share work and things they are proud of, e.g. news, drawings, constructions, artwork.

* Play circle discussions and games, e.g. Pass the mirror around. —‘Have a look in the mirror and tell me
about the person you can see.

* Play magic circles, e.g. discussing feelings, thoughts, things that make you happy, sad. Set up special
‘rules’ to help each child feel safe to share.

* Play the ‘feeling’ dice game. Children roll a die, identify the feeling shown on the die and share when
they felt that way or when they could make others feel that way.

* Have children play partner games with a friend. They take turns in telling why that person is a good
friend.

* Put children into different groups with parent help, to play games, any indoor/outdoor activities.

* Discuss and establish routines and expectations, e.g. putting up hands to speak in whole groups,
listening to others speak without interrupting, waiting patiently to make a contribution. Initially
situations will need to be specifically set up and monitored, e.g. limited amount of equipment or
number of children at a given activity.

* Plan questions that involve higher levels of thinking — predicting, hypothesising, reasoning, etc. For
example, What will happen to the macaroni while it is boiling in the water? Why do some leaves change
colour in autumn? Why did the mother in the story have a smile on her face?

* Encourage the children to do the following types of activities without assistance — unpack a bag, put
on a hat, put away items of clothing and material and equipment, peg up paintings, etc.

Cuts along straight lines with scissors, cuts along curved lines with scissors
The paper is steadied with one hand whilst child cuts with the other.

That is, the child can follow straight lines and curved lines, reasonably closely, cutting with a suitable
pair of scissors, e.g. left or right handed, appropriately sized and shaped. This demonstrates hand-eye
coordination, the ability to discriminate between shapes and objects, and left-right coordination, as the
paper is steadied with one hand while the child cuts with the other.

Puzzles
Draw some straight and curved lines on an A4 piece of coloured cover paper.

Have the children cut along the lines forming separate jigsaw pieces and then reassemble the jigsaw.

Ask children to select a favourite picture from a magazine. Draw some straight and curved lines on the
picture. Ask children to cut along lines, forming separate jigsaw pieces and then to reassemble the jigsaw
by pasting onto paper.
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Streamers
Draw parallel straight or curved lines on magazine pages, coloured paper, etc. Ask children to cut along
lines to make strips of paper. Fix strips to end of popstick, ruler or rhythm sticks with rubber bands.

These can be used for music, movement and imaginative play activities:

* insert jigsaw puzzles

* pegboards

* mosaic boards

* screwing nuts and bolts, using clothes pegs

* nesting and stacking materials, e.g. cups, dolls, barrels, eggs

* Theraputty, play dough and clay — use a variety of tools, cutters, rolling pins, etc. as well as just
manipulating with fingers

* stress balls — squeeze and release
* finger plays

* puppets
* play musical instruments

Holds pencil in preferred hand, near point, between thumb and the first two fingers when
drawing and writing (tripod grip)

That is, the pencil is held in a relaxed grip in the preferred hand, near the point, between thumb and the
first two fingers, enabling the child to make highly controlled finger and wrist movements.

Writing and drawing require considerable cognitive skills as well as hand-eye coordination. As children
are storing shapes and letters in their memory at this stage, it is important that the teacher or another
adult model the appropriate letter shapes. It is strongly recommended that this marker be evidenced
through continuing observation of children as they draw and write.

Uses medium pressure on pencil demonstrating good muscle tone

That is, the child demonstrates evidence of good muscle tone by applying medium pressure on the pencil.
Watch for children who draw/write in spidery, wispy lines as this may indicate low muscle tone requiring
remediation, e.g. referral to occupational therapist.
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Activities for Developing Gross Motor Skills

There are |3 markers that make up the original Gross Motor marker (see Appendix 2). It is assumed
that students will achieve all |3 before a ‘yes’ assessment against Gross Motor can be given. Gross Motor
Skills is Health and wellbeing Marker 3 (HW3). Students with a physical disability may be unable to
be assessed against all 13 Gross motor markers. In this instance teachers should use their professional
judgement to make an on-balance assessment for HW3.

GMI: Walks upstairs one foot to a step
GM2: Walks downstairs one foot to a step

That is, on a series of steps, a minimum of 150mm high, the child can take off on one foot and step on to
the next step/s with the opposite foot without apparent conscious effort, or the need for hand support.
At this stage most children demonstrate increased leg strength and control, with the two sides of the
body operating as independent sources of balance and stability (i.e. with conscious bodily and spatial
awareness).

Teachers need to recognise that walking down steps is a more developmentally challenging task.

School steps game
Have a bucket of number cards at the base of some steps in the school environment.

Ask the child to choose a card and go up and then down the number of steps to match the card
selected.

Number stories

Select a small number of children to fit comfortably across the width of a step.Tell a story incorporating
numbers. Each time the children hear a number mentioned, they walk up and down that number of steps,
e.g. There once lived 4 hairy gorillas ... — the children go up and down 4 steps. They went for a walk in the
jungle and saw 8 huge elephants ... — the children go up 8 steps.

Obstacle course with steps
Incorporate blocks, balance beams, bridge rockers in an obstacle course for children to complete.

Learning centre challenge
Set up an area with steps and a timer. Ask, ‘How many times can you go up and down the steps before
the time runs out?’

GM3: Climbs ladders and frames, hands and feet moving alternately to show bilateral
movement

That is, the child shows increased trunk and arm strength and control with the two sides of the body
becoming reliable as independent sources of balance and stability. This allows the use of alternate left and
right hand/foot sequence when using Kindergarten climbing frames (i.e. those with a series of rungs with
a maximum span of 40cm, and no more than 45° from the vertical).

This activity requires simultaneous and oppositional movement of the limbs, fostering the development
of the nervous system. Equipment must be steady and supervision is essential.
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Obstacle courses
Incorporate ladders, scramble nets, rope ladders and frames into obstacle courses.

Indoor activity
Put a picture or number on the wall and ask children to climb a ladder to touch it. A ball, a nerf ball or
a balloon in a stocking could also be suspended and dangled close to the top of the ladder.

Ask children to climb the ladder/trestle and hit the object with a fly swat, hand or bat.

Crocodile or commando crawl! (on the spot)

The children lie on their stomachs on the floor. The head is tilted to one side. One arm is bent at the
elbow and is placed above the head. The leg on the same side is bent at the knee. Straighten this arm and
leg and bend the leg and arm on the other side. Then try this cross-laterally, i.e. right arm, left arm.

Angels in the Snow

Have the children lie on their backs, arms at sides and legs together. Ask them to slide both arms along
the ground upwards until they meet on the floor above their heads, then slide their arms back down ......
then slide legs apart, and together. Variations include moving one arm up and down; moving one leg up
and down, and moving arms and legs together.

Playground activities
* Children walk through a maze of objects without touching anything, step over, crawl under, walk
round objects etc.

* Children crawl through tunnels with eyes open, eyes shut.

* Children find a small space to hide in/ a big space to hide in.

Using ladders
* Place the ladder flat on the floor. Have the children step between the rungs, jump between the
rungs and crawl on top of the rungs.

* Place the ladder horizontally at a low level. Have the children step in and out of the rungs. The
children go under the ladder, then climb up through a hole and over a rung.

* Place the ladder horizontally at a low level. Ask children to lie on their backs under the ladder and
pull themselves along the ladder using their arms.

* Place the ladder on its side and get the children to crawl in and out of the rungs.
Boards and trestles

Set up two trestles with two narrow boards between them, sitting at different levels. Have the children
crawl under/over and between the boards. Challenge the children: Can you do this on your back?

Climbing activities
* Enable children to climb on bales of hay, tyre walls, playground equipment, various levels of
platforms, tunnels, boards, boxes, etc.
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GM4:  Jumps from a step, box or similar (40cm high) and lands on two feet with bent knees

That is, the child jumps and lands with two feet together demonstrating improved balance and leg strength.
Upper and lower limbs should be working together with the legs bent and arms swung forward on take
off. The legs are bent during flight and begin to straighten ready to absorb impact in a squat landing.
Generally the child is developing better control of arms and legs as a part of the total movement and
varies head position/tilt to help maintain balance.

Teachers will need to ensure that children are landing on an appropriate surface such as an absorbent
mat.

Obstacle courses
Incorporate jumping into obstacle courses, e.g. jumping off a balance beam, jumping to land in a hoop or
onto a mat.The hoop or mat can be moved to extend the length of the jump.

Using fixed playground equipment
Use, for example, the side of the sandpit or the bottom step of the fort ladder for children to jump off.

Indoor activities
Incorporate jumping into dramatic play using indoor plastic and wooden blocks, e.g. jumping off the fire
engine, off the side of the boat.

Indoor obstacle course
Create an obstacle course using chairs, low tables and blocks. Have the children negotiate the course e.g.:

* the children jump over and across lines/ropes; over or into hoops
* the children jump to rhymes/songs, e.g. Let’s go jumping, jumping, jumping

Let’s go jumping, far, far away.

Let’s jump back again, back again, back again.
Let’s jump back again in the same day.

Jump, jump, jump if you feel you want to - OoOo.
Jump, jump, jump if you feel you can.

Jump, jump if you feel you want to - OoOo.
Jump, jump, jump if you feel you can.

Note: If necessary, hold child around torso to help establish the jumping movement.

Using trampettes
* the children march or jog on the trampette

* the children jump to the rhymes or songs (see above)

Sawing game
One person stands on the trampette and their partner stands on the floor. They join hands and, while
jumping, ‘saw’ arms backwards and forwards.

Note: If trampette is too firm, remove some springs evenly around the trampette.
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GMS: Walks a narrow line one foot in front of the other (toe to heel) along the ground

That is, the child moves alternate feet along the line, one in front of the other, without pausing frequently
between steps or walking fast to avoid losing balance.

This provides an opportunity to evaluate balance, laterality, spatial orientation and visual motor
association. Good balance relies on information from vision, from the muscles and joints and from the
inner ear (visual, kinaesthetic and vestibular). Many of the normal activities in a Kindergarten provide the
necessary sources of sensory information to improve balance — rolling down a slope, swinging on monkey
bars, riding tricycles and scooters, walking along lines on the ground or on a balance beam.

Obstacle course
Incorporate walking a narrow line into an obstacle course.The line could be a masking tape line, a wide
chalk line or an existing line in the yard.

Singing games

Set up games for a small or large group, e.g. Five little elephants went balancing:
Five grey elephants went balancing

Step by step on a piece of string

They thought it such a wonderful stunt

That they called for another elephant.

Drama or language activities

Tell fairy stories such as The Three Billy Goats Gruff, The Three Little Pigs or Red Riding Hood. Ask the
children to become a character and balance along a line when they are walking ‘across the bridge’, ‘along
the footpath’ or ‘through the forest’.

GMé: Balances on left foot for 3-5 seconds
GM7: Balances on right foot for 3-5 seconds

That is, the child’s independent balance on left and right sides becomes more controlled with increased
muscle size and strength. The ability to balance is basic to all locomotor skills. It is dependent on the
interaction between muscle tone and strength of body parts, vestibular development and awareness of
the body in movement. The major part in the middle brain for the coding of movement is the cerebellum.
The child at four begins to exhibit signs that the neural pathways from the vestibular mechanism, located
in the inner ear, are sufficiently developed to link with the cerebellum, allowing the child to maintain
equilibrium in static positions. The child can balance on either foot without needing the opposite foot to
touch the ground for stability (static balance) and can hop about on either foot (dynamic balance).

Action songs/dance
For example:

* Everybody do this

* This is what | can do, everybody do it too

* Punchinello

* Did you ever see a lassie?

* swinging/spinning on swings, tyre seats

* sliding down slides frontwards, backwards, head first

* rolling along the ground, down slopes, straight arms and legs
* riding along on a scooter board, on stomach

* lying, sitting, rolling on a large barrel or ball

* playing somersaults down foam wedges, hills or mats
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* walking up and down an inclined board

* walking on stilts

» walking along a rope/line on the ground, crossing over legs/jumping from side to side

* balancing at different levels, on different body parts, e.g. twister

* playing animal walks

* playing statues.

Balance beams

Balance boards need to be fairly narrow, i.e. 15-20cm, to ensure that children do not shuffle along the
board with feet together but move by swinging one foot in front of the other so that the point of balance
is constantly changing. It is important to provide a visual focus for children as they move along the board,

e.g. the teacher standing at the end of the board. This ensures that the children keep their heads up
rather than looking down at their feet.

* children walk along the board forwards/backwards
* children walk along the board, stop and point the toe over the edge of the board

* children tip toe along the board.

Statues
Have the children move to music. When the music stops they stop and balance on one foot.

GM8: Hops forward on preferred foot for 3-5 metres

That is, the child’s independent balance becomes more controlled with increased muscle size and strength.
Hopping is dependent on leg strength and balance.

Hopping is a variation of the jumping pattern, pushing off on one foot and landing on the same foot, with
the other foot to the rear,arms being used for balance. Generally a four-year-old cannot hop well on the
non-preferred foot.

Success with hopping generally precedes galloping and skipping.

Miscellaneous activities
* hopping races or relays

* incidental hopping when going to get fruit or bags, etc
* hopscotch with hoops, bike inner tubes, chalk shapes

* hopping around a variety of objects, e.g. hoops, witches’ hats.

Musical hoops

This activity uses different locomotor skills, including hopping. Put out a collection of hoops. Ask the
children to hop around the room while the music is played and go to a hoop when the music stops.
Children are to sit down if the teacher names the colour of their hoop.

Singing activities
Substitute the word ‘hop’ in songs such as: Hop, hop, hop if you feel you want too, Hop, hop, hop if you feel
you can. (Repeat)

The teacher holds hands with a child as he/she hops to help develop the movement patterns.
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GM9: Throws a beanbag underarm in a stipulated direction (at least a metre) using one hand

That is, the child can throw a beanbag through or into a hoop or in a stipulated direction, extending
the arm, wrist and hand to release the beanbag. A demonstration may be necessary.

With a less mature throw, the lower limbs are usually stationary, with the main movement coming
from shoulder, elbow and wrist joints. Later there is some weight transfer in the lower limbs, and
possibly a stepping action as the child throws. As children’s motor skills develop they will have more
control over when the beanbag is released, which will help to improve direction. With development,
the teacher will observe that the rest of the body is gradually more involved in the movement pattern,
not just the throwing arm. A mature throw is predominantly a cross-lateral movement.

Playing hopscotch
Have a group of 2, 3 or 4 children play ‘hopscotch’, or a modified version, throwing a beanbag into
marked squares (i.e. coloured markers, shaped markers, letter markers, number markers etc.).

Team game
Ask a group of children to play ‘fill the bucket’ or ‘fill the hoop’. Ask them to stand in a line or circle,
trying to throw all the beanbags into a bucket or hoop.

Target activities
Have the child throw beanbags at skittles, at a bull’s eye, through a hoop, at a rebound net.

Horizontal hookey

Draw a large hookey board on the ground, or make a hookey board from a large sheet of black garden
plastic, painting squares with letters, numbers, shapes, or colours in the squares. Ask the children to
aim for a specific target or targets.

GMI0: Uses two hands to catch a beanbag that has been thrown from at least a metre

That is, the child stands about a metre away from the teacher with the hands in front forming a
catching position. The teacher throws the beanbag to the child using an underarm toss, aiming to reach
the child at low chest level. Beanbag and ball handling skills help children learn about distance, direction
and force.

The weightier the object, the greater the stimulus is to the muscles, tendons and joints, particularly to

the elbow, wrist and finger joints. Beanbags, therefore, provide greater tactile information than a light
ball.

Teachers will note some evidence of visual tracking in Kindergarten-aged children. It is quite normal,
however, for children to shut their eyes and turn their heads away if they have not had much

experience with this type of activity. Children of this age will generally scoop the beanbag towards the
body.

Circle game with playground chant

Have the class stand in a circle, with teacher in the middle. Invent a chant, such as Catch the bag Mary
or Throw the bag Mary. Throw the beanbag for each child to catch in turn, in time to the chant. Any
rhyme or chant is suitable, e.g. chanting numbers, names, days of the week, months of the year etc.

Partner game
Ask children to work with an adult partner. They stand about a metre apart and throw and catch a
beanbag to a chant of Blue bells, cockle shells, One two, buckle my shoe etc.
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Tracking

If the child continually shuts their eyes or turns their head away when catching, try using a balloon to
develop confidence in tracking and catching activities before moving to beanbags. Using a range of soft
balls, balloons and beanbags, try the following activities pairing the child with an adult or older child.

* sit down on the floor and roll the ball to each other
* pass ball/beanbag around the body, knees, ankles using fingertips
» grabbing and passing beanbags/balls

* games/ rhymes, e.g. Pass, pass, pass the beanbag. Pass, pass, pass the beanbag. Pass, pass and it stops right
here. (Repeat)

* the children practise watching the ball/beanbag come towards them and deflecting it away, e.g. hit a
balloon with a fly swat

* suspend a balloon or a ball inside a stocking from the ceiling or monkey bars and ask the children to
try to hit it.

Manipulating beanbags and balls
* ask children to hold the beanbag or the ball:
- in front of them
- behind them
- up high/down low
- on left/right side
- between elbows, knees, ankles, wrists
- in one hand
* balance beanbag/ball on various body parts
* pass beanbag or ball around body parts
* pass from one hand to the other
* roll ball along the ground with hand, fingertips, feet
» stand over hoop or bucket and drop in ball/beanbag

* hold ball/beanbag above head and let it drop — try this with a partner

* drop and run: the children stand in a circle and pass the ball or beanbag around. On a signal, the child
with the beanbag or ball drops it and runs round the circle.

¢ tunnel ball

GMI I: Kicks a stationary ball (e.g. small soccer ball) in a stipulated direction
That is, the child stands behind the ball and kicks it towards a stipulated marker.

The ball is struck by the foot and not the leg, with the child maintaining balance. (It may be preferable to
kick towards a wall or a fence to trap the ball).The limbs are used in opposition, with the arms often lifted
to maintain balance, and the knee extended with the kicking motion. Body awareness is increased with
increased demands made of muscles, tendons and joints, and further information is gained about position,
force, and distance.

Goal attack

Set up some goals, e.g. draw goal posts on a wall with chalk, use witches’ hats, or the spaces between
the monkey bars. Have the child place the ball and try to kick it between the goals. This can be played
individually or in teams.
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Skittles
Set up a line of skittles. Ask the child to kick the ball and see how many skittles can be knocked over.

Hole in one
* set up a tunnel or garbage bin on its side, and ask the child to place the ball and try kicking it into
the target

* the children sit on a high chair and swing legs pointing the toes

* the children sing and dance using songs and dances which require putting one leg forward, e.g. Hokey
Pokey, Heel Toe Polka

* suspend a ball or balloon in a stocking and ask the child to hit it with the foot

* the children hold a ball or balloon between their feet and walk around without losing it
* the children move ball/balloon backwards and forwards between feet

* the children move ball/balloon using inside or outside of feet

* the children stop a ball coming toward them with hands or feet

* set up some skittles or pieces of foam on the floor and have the children kick them over

GMI2: Moves around equipment purposefully and quickly without bumping or tripping

That is, the child has developed sufficient muscle size and strength, as well as spatial skills, to maintain
balance and negotiate objects while moving quickly around equipment.

Obstacle Courses
Children run in and out of a series of obstacles, e.g. witches’ hats, blocks, ropes, poles or people placed
in any configuration.

Change
Set up as above. Every time the teacher calls ‘change’, the children turn and respond to a visual clue from
the teacher, e.g. pointing, using red and green traffic lights.

GMI3: Can support their own body weight, hanging by their arms for at least 5 seconds

That is, the child demonstrates upper body strength by supporting their weight, hanging by their arms.
Well-developed upper body strength improves muscle tone, which in turn helps to develop fine motor
skills.

Possible equipment to use includes:

* rope ladders

* climbing frames

* excursions which include playgrounds
* quadro construction sets

* flying fox

* monkey bars.
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Glossary

Bilateral
Both sides of the body working together, e.g. star jumps.

Balance

Is dependent on the interaction between muscle tone and strength of body parts, vestibular
development and awareness of the body in movement. The major part in the middle brain for the
coding of movement is the cerebellum.

The child at four begins to exhibit signs that the neural pathways from the vestibular mechanism,
located in the inner ear, are sufficiently developed to link with the cerebellum allowing the child

to maintain equilibrium in static positions, e.g. maintaining balance when standing with both feet

together and eyes closed.

Cognitive development
Necessary skills include attention, pattern recognition, problem solving, classification, prediction and
memory (see Appendix I).

Cross-lateral
Movement in which the opposite hand and foot are moved together (also called contra-lateral).

Directionality

The ability to work out how to get from one point to another, including making judgments about
distances between objects. This requires knowledge of spatial concepts such as left, right, up, down,
in, out, forward and back.

Dominance
The preferred hand or foot used for throwing, hopping, etc.

Fine motor skills
Small body (muscle) movements using the fingers, and coordinating with the eyes (see Appendix I).

Gross motor skills
Large body movements such as walking and running (see Appendix 1).

Kinaesthesis
Awareness of the body in motion; the sense of movement and position, including tension, direction
and speed etc. — knowing what the body is doing without looking.

Laterality

Awareness of sidedness, of having a left and right side and identifying left and right. It involves the
ability to control the two sides of the body together or separately and is the motor basis for spatial
concepts.

Listening, speaking and understanding
Developing ‘listening skills’ such as learning to ignore distractions and other competing information
(see Appendix ).

Markers
A set of 2| essential markers to assist in the identification of Kindergarten students not achieving
expected developmental outcomes (derived from the original 56 markers).

Opposition
The use of the opposite hand and foot, for example when throwing or when left foot and right hand
move together when walking.

Perception
The ability to interpret and gain meaning from the information being received through the senses.
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Personal and social behaviour
Development of independence in following routines, social adaptability, and friendly cooperation with
peers (see Appendix ).

Proprioceptors
The sensory receptors that are within the body in muscles, nerves, tendons and joints.

Rhythm
Movement in a pattern which involves an awareness of timing.

Spatial awareness
The ability to reference objects in the immediate environment to ‘the self’, or the ‘body reference

b

map’.
Unilateral
Using arm and leg on the same side of the body in unison.

Vestibular
Refer to ‘balance’.

Visual perception

The ability to see and make sense of what we see. Visual perception helps us make judgments about
distances, speed of moving objects, heights and angles of objects, as well as sorting out foreground
from background.
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Appendix |: Expansion of Key Glossary terms

Cognitive Development

A child’s learning is influenced by factors that are both intrinsic and extrinsic to the child. Factors that
are intrinsic to the child include biological factors, motivation and emotional development. Extrinsic
factors include the child’s environment and experiences. All of these factors influence children’s cognitive
development — that is their ability to acquire and use knowledge.

The Kindergarten curriculum provides children with experiences that aim to promote their cognitive
development.

Necessary skills include attention, pattern recognition, problem solving, classification, prediction and
memory.

These abilities are developed when a child is actively involved in all aspects of the Kindergarten Program
including outdoor play and motor activities. At this level, children should be encouraged to verbalise their
thought processes and problem-solving strategies and to reflect on their experiences. Cognitive deficits
have a significant impact on a child’s ability to learn, and should be identified at an early age so that an
intervention program can be developed to meet the individual’s needs.

Conversation and activity around shared problems and tasks, interacting with adults who are ‘more
experienced learners’, support children’s cognitive development and enable them to ‘construct’ and
interpret their world in increasingly sophisticated ways.

Observe carefully the child who:

* has confusion matching and identifying colours following participation in many colour-related
activities; for example, with red/green discrimination, boys who are more prone to colour blindness,
may have particular difficulty

* moves quickly from one activity to the next displaying a short attention span
* fails to persist with and complete a task

* does not display some progress with particular activities after repetition/ practice over a period of
time, e.g. still only counts I:| correspondence to 2

* portrays an inconsistent learning pattern, i.e. he/she continually forgets information learned the
previous day

* consistently cannot comprehend and follow simple instructions

* has problems with visual discrimination, e.g. cannot identify shape differences, has difficulty
completing puzzles

* has problems with the concept of patterning, e.g. sequencing, following set routines, continuing
patterns, clapping patterns,

* is not able to draw a person with 2-3 facial features and limbs

* has difficulty with memory processing, i.e. cannot remember songs, rhymes, instructions
* cannot choose or make decisions

* has difficulty transferring learning from one situation to another

* cannot observe and identify similarities and differences between objects

* avoids activities which require cognitive challenge.
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Fine Motor Skills

Observe carefully the child who:

* uses much more of his/her body to complete an activity than the activity requires
* still produces a lot of scribble, makes extremely heavy marks on paper when drawing and writing
* leans closely over the table when concentrating on fine motor activity

* has a reasonable amount of experience in fine motor area but who does not show a reasonable level
of improvement

* avoids activities involving fine motor skills whenever possible

* consistently shows no logic in attempting puzzles and jigsaws.

Gross Motor Skills

Movement plays a critical role in a child’s physical, social, emotional and cognitive development. As children
move they become more kinaesthetically aware and more adept in the control of bodily movement.
They develop awareness of the place they occupy in space and begin to make directional and spatial
judgements.

Ultimately they create mental images of objects and can visualise rotating or moving these images of
objects around in space.This is a skill that children need to develop in order, for example, to estimate size,
location or position, and to read maps and plans.

Young children should be physically active for a considerable part of the day in order to develop their
motor and perceptual skills. Opportunities should be provided for them to walk, run, jump and climb on
equipment, and each child should take part in as many of these activities as possible each day.

Children who are guided and provided with challenging programs should progress rapidly during their
Kindergarten year, becoming increasingly proficient in the use and control of their body. They will learn
basic movement skills that enable them to act independently and adequately in their indoor and outdoor
activities.

During the earliest months of their lives children are exploring the environment and gaining sensory
feedback in order to develop basic control of their bodies.

There is a focus on the development of the kinaesthetic ability. As children grow, they develop conscious
control of limbs, balance and hand/eye coordination. They develop an awareness that the body has two
sides, left and right, and that it can be moved in different directions — up, down, forwards, sideways. They
develop increasing spatial awareness in relation to their own bodies and to external objects, enabling
judgements to be made about the location, speed and direction of moving objects. Muscle strength and
control are developing, resulting in greater control of limbs and posture.

During the first years of school there is evidence of further conscious awareness of their physical abilities
as children process relevant information from the environment.This takes place whilst the child is learning
about the importance of managing timing, cause and effect, and the orientation of self in space. For
example, in order to catch a moving object there is a need to understand the situation, process the visual
messages of speed and direction, and coordinate the body to be in the right place at the right time.

Children who are delayed in achieving motor skills often display ineptness in large or small muscle control.
These children need lots of practice in locomotor activities such as rolling, crawling, hopping, skipping,
galloping, running and leaping.

In the early stages children should be involved in activities where they are almost completely grounded,
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or close to the floor. Some activities require the child to use the skills of weight transference, balance,
spatial awareness, visual perception and proprioceptive awareness.

Listening, Speaking & Understanding

Teachers often talk about children developing ‘listening skills’. By this they mean learning to ignore
distractions and other competing information.Teachers need to help children to recognise ‘pay attention’
signals, as memory relies on conscious, active mental effort, rehearsing, organising and elaborating.
Patterning and symbol making are memorising strategies and the key to logical thinking. Children engage
in symbolic thought and symbolic play using objects or symbols to represent something else, or by taking
on different roles.

Communication is a complex process for the Kindergarten child.The sounds of speech have usually been
mastered before entry to school, as have the semantics, or meaning, and a great deal of the syntax, or
grammar. In social situations the pragmatics of speech presents a new challenge. For example, the way the
child speaks to a sibling may not be the way the child speaks to the teacher, or the voice used in role-play.
Children learn that speech needs to be adapted to fit the purpose and the social context, and one must
learn to read situational and non-verbal cues. They learn to take conversational turns, gain information
and negotiate differences.

Young children will reason or solve problems quite effectively in situations that have relevance to their
knowledge and experience, but may have difficulty when the language and the materials are unfamiliar,
when the demands on memory are high and when the goal or purpose of the task is not clear. Teachers
must be adept at listening to children and assessing what they appear to know and not know.

Programs can then be offered which will build on the concepts already in place.

Most of the following markers will be evidenced in normal language activities and through ongoing
observation of each child during the Kindergarten session.

‘Possible Activities’ have therefore been included only for those markers which might require more
specific observation.

Personal & Social Behaviour

The Kindergarten provides a secure social setting for young children where they are encouraged to
become less inhibited, more spontaneous and more socialised within group settings.

A social situation where a group of children is interacting will support the development of independence
in following routines, social adaptability, and friendly cooperation with peers.

The activities provided in Kindergarten have a deliberate focus on the development of a child’s self
awareness and ability to operate effectively as a member of a group.

It is important for teachers to be aware that a number of the markers in this area have implied values.
Teachers should be careful not to bring their personal social values to the judgements they make about
children’s social competence. For example, they may assume a child is impolite or socially inadequate,
when in fact the child may be conforming to the set of social mores of their own cultural group. The
teacher’s key role is to foster the growth of the individual’s wellbeing and self-esteem and gradually to
encourage them to interact with others in the ways that school requires for effective learning.

Observation records are the most appropriate source for assessing social development. The contexts
that are particularly useful for gathering this information are during the indoor program, outdoor play,
dramatic play, and snack times. If judgements are to be accurate, special care should be taken to note the
events which may have preceded a particular action, and any that follow. Patterns of behaviour should be
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identified, to avoid judgements being made on the basis of isolated incidents.

If the teacher feels that a child is having difficulties socialising, the attitudes of the group should be
observed as well as the actions and reactions of the child concerned.

Appendix 2: Original 56 markers

Gross Motor Skills

* GMI walks upstairs one foot to a step (alternate feet)

* GM2 walks down stairs one foot to a step (alternate feet)

* GM3 climbs ladders and frames, hands and feet moving alternately to show bilateral movement
* GM4 jumps from a step, box or similar (40cm high) and lands on two feet, with bent knees
* GM5 walks a narrow line: on the ground one foot in front of the other (toe to heel)

* GM6 balances on right foot for 3-5 seconds

* GM?7 balances on left foot for 3—-5 seconds

* GM8 hops forward on preferred foot for 3—5 metres

* GM9 throws a beanbag underarm in a stipulated direction, (at least a metre) using one hand
* GMIO uses two hands to catch a beanbag that has been thrown from at least a metre

* GMI I kicks a stationary ball in a stipulated direction (e.g. small soccer ball)

* GMI2 moves around equipment purposefully and quickly without bumping or tripping

* GMI3 can support their own body weight, hanging by their arms for at least 5 seconds

Fine Motor Skills

* FMI constructs models with 4-8 pieces using, for example, Duplo, Lego
* FM2 cuts along straight lines with scissors

* FM3 cuts along curved lines with scissors (the paper being steadied with one hand, whilst child cuts
with the other)

* FM4 holds pencil in preferred hand, near point, between thumb and first two fingers when drawing
and writing (tripod grip)

* FMS5 uses medium pressure on pencil demonstrating good muscle tone

* FMé copies a circle and a cross (+) with accuracy (watch for difficulties crossing the centre line of
the cross (e.g. changing hands) to complete lateral line).

Personal and Social Behaviour

* PSI| is independent in their toilet routine

* PS2 completes everyday tasks independently, e.g. unpacks and packs bag
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PS3 engages in imaginative play

PS4 uses words rather than physical aggression to solve problems

PS5 takes turns and shares with others

PSé6 shows concern for others

PS7 increasingly cooperates with other children in extended play situations

PS8 is

confident and responds in known situations

PS9 engages in personally challenging tasks for increasing periods of time

PS10 separates comfortably from parent/carer

PSIl demonstrates cooperation with adult directions

Listening, Speaking and Understanding

LSUI
LSU2
LSU3

LSU4
LSUS
LSUé
LSuU7
LSU8
LSU9
LSUI10
LSUI
LSUI12
LSUI3
LSU 14

**talks fluently without stuttering
**uses normal voice and pitch (i.e. is not husky or croaky)

uses grammatically conventional spoken language, including correct use of pronouns, third
person and regular past tenses/plurals (errors may persist with irregular forms, e.g. catched,
mouses)

uses speech which is phonetically correct (excluding s, r, th)
responds to questions, e.g.Who?,What’s that for?, Where? (Receptive Language)
asks questions, e.g. Who?,What's that for?,When?, Why?, How! (Expressive Language)
understands most classroom instructions (at least 3 stage instruction)
can use language to state needs and feelings
speaks in a manner which can be easily understood by adults
understands positional words, e.g. behind, beside, next to, in front of, over
uses positional words
listens to stories read or told and demonstrates understanding when questioned
recounts a personal experience in a logical sequence

shows beginning awareness of social language conventions (e.g. greetings, please, letting
others speak)

** refer immediately to speech pathologist if the observation is “Not Yet”

Cognitive Development

Cl recognises and names four (4) colours

C2 gives name and age (first name and surname)

C3 counts to 5 with |:| correspondence

C4 recognises name in print

C5 sequences three (3) pictures, using a familiar context

Cé can copy and continue a pattern using two (2) items

C7 can complete an 8—12 piece jigsaw
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C8 builds three (3) steps with cubes after demonstration

C9 repeats orally a sequence of three (3) numbers between | and 10

CI10 sustains attention to complete a variety of tasks

CIl I draws a person with head (including 2 or 3 facial features) and arms and legs

Cl12 predicts and understands:What do you think will happen next?,What will happen if?
(For example, everyday events, responding to texts).
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Photocopy Master - Class Assessments
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Kindergarten Development Check
Photocopy Master - Individual Assessment

Name: ~Date of Birth: ..o
SCROOL: e Teacher’s Name:
Date Check 1. Date Check 2 (if necessary):

Note: The markers are aligned to the Tasmanian Curriculum Framework and are an early check for appropriate
development.
They should be used in conjunction with relevant support materials.

Marker Description Check1 Check 2

Yes| No | Yes| No

Thinking
TH1 Predicts and understands; what do you think will happen next?; What will happen if?
TH2 Asks questions, (productive mode) e.g. Who?, What’s that for?, When?, Why?, How?
TH3 Draws a person with a head (including 2 or 3 facial features), arms and legs.
TH4 Responds to questions, (receptive mode) e.g. Who?, What’s that for?, Where?

Literacy and Numeracy

EL1 ***Talks fluently without stuttering.

EL2 *#*Jses normal voice and pitch.

EL3 Recognises first name in print.

EL4 Speaks in a manner that can be easily understood by adults.
ELS Recounts a personal experience in logical sequence.

MNI1 Counts to 5 with 1:1 correspondence.

MN2 Can copy and continue a pattern using two items.

MN3 Can complete an 8-12 piece jigsaw puzzle.

Health and Wellbeing

HWI Engages in imaginative play.

HW2 Separates comfortably from parent/carer.

HW3 Gross Motor: Use the 13 original markers to inform a global judgement.

HwW4 Constructs a model with 4-8 interlocking pieces using for example, Duplo or Lego.
HWS5 Copies a cross within a circle.

HW6 Is independent in their toilet routine.

HW7 Sustains attention to complete a variety of tasks.

HWS Understands most classroom instructions (at least 3 stage instructions).

HW9 Increasingly cooperates with other students in extended play situations.

*##% All students should be assessed against these two markers early in the year and at the latest, before Easter. Students who do not
achieve a YES against these indicators must be referred immediately, with parental consent, to the Speech Pathologist who can be
contacted through the Learning Services Office.

Additional Comments/Referrals: The student has
been referred to:

""" Guidance [ ]
...... Speech [ ]

..... Other D
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